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CHAPTER I 
INTRODUCTION 
The Problem and Its Rationale»-- The problem involved in this study was 
to make an analytical and evaluative study of the 195>0 Alabama Course of 
Study with special reference to its provisions for democratic principles and 
practices• 
This was an attempt to study a part of the curriculum as proposed by the 
Alabama State Department of Education for the public schools of the state* 
Barr, Burton, and Bruekner discuss this type of study as follows: 
The study of a given curriculum may be approached in either 
of two ways. Evaluation may be based upon: 
1* Observation of a given curriculum in operation. 
2. Analysis of the documents made available for the 
teachers such as courses of study, source units, guides 
to child development, curriculum records of various types, 
bulletins on innumerable individual topics and problems 
The writer chose the second alternative stated above which is an analy¬ 
sis of the documents made available for teachers* Listed among the items 
included in the term "documents made available to teachers" above is the one 
known as courses of study. Since courses of study constitute the chief 
item among the documents made available for teachers in the State of Alabama, 
the 19^0 Alabama Course of Study provides a suitable subject for this type 
of study* 
This study is limited to an analysis and evaluation of the contents of 
the written document with reference to their implications for democracy, 
autocracy, and laissez-faire* Of these characteristics and their signifi¬ 
cance to education Kurt Lewin has the following to say: 
 1  




One of the most important facts which has not been suffi¬ 
ciently recognized by teachers, parents or other persons con¬ 
nected with education concerns the relationship between 
autocracy, democracy, and individualistic freedom or laissez- 
faire. Autocracy, democracy, and laissez-faire should be 
perceived as a triangle. Autocracy and democracy both mean 
leadership as against lack of leadership or laissez-faire.1 
This type of study is appropriate at this time in view of the emphases 
that are placed on the importance of the public schools in the preservation 
of democracy. Some efforts are being put forth in the State of Alabama 
to accelerate the slow process of democratication of its various institu¬ 
tions. Much emphasis is placed on democracy in all of the documents made 
available to teachers in curriculum planning. 
The point of view or underlying philosophy prefacing the document used 
as the subject of this study begins with the following statement: 
The school has always been a primary institution of society. 
Its specific tasks have been defined in terms of the needs of 
the society of which it formed a part. Democracy, being a way 
of life and a quality of human spirit, rather than just a form 
of government, is not imposed upon a people, it must be acquired. 
Wherever efforts have been made to develop democratic society, 
the need for training in democratic methods through education has 
been emphasized. The basic obligation of the school is social in 
nature. Its essential function is the development of individuals 
who can participate effectively in various aspects of social life, 
and contribute to general social improvements. 
It is clear from the above excerpt from the point of view of the docu¬ 
ment that the philosophy underlying its contents is meant to be democratic. 
This study is an attempt on the part of the writer to test the validity 
of the claim implied in the point of view as to the objective of the 
 1  
Kurt Lewin, "The Dynamics of Group Action," Educational Leadership," 
I, (September, 19Ui), 195. 
2 
State Board of Question, Course of Study and Guide for Teachers 
Grades 1-12 (Montgomery, 19Ç6JI 
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contents of the document by an analytical and evaluative study of the 
document with special reference to its provisions for democratic principles 
and practices* 
The need for this study is further suggested by Barr, Burton, and 
Bruekner in the following statement: 
The philosophy will vary from democratic to authoritarian 
with many variations in between. Authoritarian course writers 
often include naive verbalisms upholding democracy that are 
flatly contradicted by the actualities within the course 
A study of the educational systems of the American school reveals that 
there has been a slow but gradual development. At no time do we have a 
single pattern or conception existing. L. Thomas Hopkins discusses the 
three major conceptions of school administration existing in American 
schools as follows: 
The conceptions of school administration which now operate in 
the American schools will be presented in three groups : (1) 
the laissez-faire, (2) the authoritarian, and (3) the democratic. 
Of these the authoritarian conception dominates practice in all 
types of school systems and all levels, elementary, secondary, 
and collegiate.2 
While it is true as stated above that at no time has there been a 
single pattern or conception of school administration operating, yet there 
are stages of development of the American school systems when one or the 
other of the above conceptions was predominant. A brief discussion of 
these stages and a definition of each pattern are given by L. Thomas Hopkins 
as follows: 
The laissez-faire conception of administration began in early 
American schools and has persisted to the present time. The 
A. S. Barr, W. H. Burton, and Leo Bruekner, Supervision (New York, 
19li7), p. 105. 
2 
L. Thomas Hopkins, Interaction, the Democratic Process (Boston, 19U1)» 
p. 391. 
h 
laissez-faire conception of administration operates in those 
systems where the individual schools represent supreme 
authorities and function with little reference to any central 
unifying organization. 
The authoritarian conception of school administration began 
about 1900 with a unifying principle which the laissez-faire 
conception lacked. This principle was efficiency of operation. 
Above everything else democratic administration is a co¬ 
operative undertaking in which everyone participates to the 
extent of his ability through the interactive process on the 
belief that those who must abide by policies must participate 
in making them.1 
The Legal Basis and Historical Background of the 195>0 Alabama Course 
of Study.— The 19£0 Alabama Course of Study which has been selected as 
the subject of this study is the product of a series of developments 
covering a period of several years. 
After seme efforts on the part of the Alabama State Board of Education 
and the State Superintendent of Education steps were taken by the State 
Legislature to amend the code of the Alabama School Laws to provide for 
a new Course of Study and a Course of Study Committee. As a result two 
amendments were drawn up and adopted in 1927 by the State Legislature. 
The amendment providing for a new Course of Study was as follows: 
The State Board of Education on recommendations of the State 
Superintendent of Education, shall prescribe the minimum contents 
of courses of study for all public, elementary and high schools 
in the State, and shall fix the maximum number of books which are 
compulsory in each grade of the elementary schools. In every 
elementary school in the State there shall be taught at least 
reading, spelling, handwriting, arithmetic, oral and written 
English, geography, history of the United States and Alabama, 
elementary science, hygiene, and sanitation, physical training 
and such other studies as may be prescribed by the State Board of 
Education. English shall be the only language employed in 
teaching in the first six grades of the elementary schools in the 
State. (1927 School Code, Section 38).2 
 1  
L. Thomas Hopkins, Interaction, the Democratic Process, p. 391. 
2  
Alabama State Department of Education, Alabama School Laws Annotated 
(Atlanta, 19 ill). 
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Hie amendment providing for a Course of Study Committee was as 
follows: 
The State Board of Education on the approval of the State 
Superintendent of Education shall appoint a committee to be known 
as the Course of Study Conmittee, to consist of seven and not 
more than ten members actively engaged in teaching in the public 
elementary schools, high schools, normal schools, or colleges 
of the state, two of whom shall be engaged in primary work, 
whose duty it shall be to prescribe the course of study for the 
elementary and high schools and normal schools of the State 
showing the minimum contents for the different grades of the 
schools. The Course of Study Committee shall also prepare or 
cause to be prepared for approval and adoption the compulsory 
maximum contents of the course of study for each grade of the 
elementary schools (1927 School Code, Section 39)* 1 
The first course of study produced under the above statute was printed 
in 1930 under the title Course of Study for Elementary Schools. It received 
national recognition and acclaim. 
Another course of study, adopted under the title of the Ifflp. Course 
of Study and Teacher^ Guide for the Elementary School, Grades 1 « 6, 
may be described as follows: 
A volume of k9à pages dealt with such matters as: point of 
view, the significance of individual deference in respect to the 
curriculum, the study of children, the kind of school needed, 
and the several phases of the school program. Importance was 
placed upon the development of the basic skills, and the relation¬ 
ship of maturity to readiness to learn such skills as reading, 
writing, and arithmetic; also upon the fundamental needs of 
children for emotional security, for success, and responsibility; 
upon the fine arts and creative activities and upon the development 
of democratic attitudes, ideas, and practices through the organiza¬ 
tion and the daily work and life of the school.^ 
Another volume of 282 pages, entitled program of studies and Guide 
to the Curriculum for Secondary Schools provided for: 
 T  
Alabama State Department of Education, Alabama School Laws Annotated. 
2 
State Board of Education, Course of Study and Guide for Teachers 
(Montgomery, 19{>0), Preface, pp. 12-1U. 
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...alternative types of organization of the high school 
program. One type was based upon the subject-matter plan, with 
modification to reduce the amount of departmentalization. In 
the other type a considerable part of the program was included 
under one large segment, namely, the core curriculum. A large 
amount of freedom and corresponding responsibility was given to 
each school or school system to develop its program in terms of 
the needs and of the resources at hand. Materials in several 
chapters were devoted largely to the orientation of the thinkings 
of teachers in regard to secondary school issues and problems*1 
The historical discussion of the 1950 Alabama Course of Study con¬ 
tinues as follows: 
In accordance with statutory requirements a new committee on 
courses of study was appointed in February, 19 U7 ••.After a study 
of the 19Ul Course of Study in the light of current educational 
thought it was agreed that in general it was in agreement with 
the currently accepted philosophy of education. The committee 
agreed also that though the 191*1 material should be the basis of 
the new course, important revisions and rewriting of most of the 
chapters would be necessary...it was unanimously decided to deal 
with the twelve year program as a unit. Therefore the materials 
in each general area or field, to the greatest degree possible, 
would be developed as a unified program from grade one through 
grade twelve... .And not withstanding the work of 19U1 served as 
the basis for the new volume, the outcome was in every sense a 
new course of study, a new guide for teachers of all grade-levels 
of twelve year school program.^ 
The members of the Course of Study Committee were: A. R. Meadows, 
H. D. Nelson, James Chrietzberg, Ethel Holmes, Mrs. Houston L. Lucia, R. 
W. Montgomery, G. 0. Spencer, Mrs. Norman Smith Bristow, J. H. Hadley, 
Foy Ingram, Mrs. Mfciy G. Montgomery, and F. S. Peake, Jr* 
Definition of Terms.— Important terns used in the statement and 
limitation of this problem are defined. The term analytical refers to 
the process of breaking the whole of a body of data into its component 
 Ï  
State Board of Education, Course of Study and Guide for Teachers, 




parts for the purpose of study and classification» Of this procedure Barr, 
Burton, and Bruekner state, "Another analytical method is that of listing 
items and findings which present certain characteristics of courses of 
study •w'*' 
The tern evaluative has reference to the act of assessing comparative 
value to the element» and implications of classified data» This definition 
is supported by the authorities quoted below: 
L» Thomas Hopkins states: 
The basic word in evaluation is value» Value means to prize 
or to esteem something» To prize anything means to appraise 
or valuate its worth in relation to some purpose, need or goal» 
To evaluate then means to weigh any goods, object, idea, meaning, 
or habit for service in achieving some end in view.2 
John Dewey says: 
To value means also a distinctly intellectual act - an 
operation of comparing and judging - to evaluate» This occurs 
when direct full experience is lacking and the question arises 
as to which of the various possibilities of a situation is to be 
preferred in order to reach a full realization or vital ex¬ 
perience »3 
James H» McBunney and Kenneth G. Hance believe: 
Evaluation involves two steps namely: (1) the delimitation 
of standards of value or criteria, and (2) the application of 
these standards to the person or thing being evaluated»'* 
ç 
The term Course of Study, according to Barr, Burton, Bruekner, means 
an outline of subject matter including a point of view, suggested '- 
A. S, Barr, W. H* Burton, and Leo Bruekner, Supervision (New York, 19U7), 
P» 389» 
2 
L. Thomas Hopkins, Interaction, the Democratic Process (Boston, 19W*), 
p. 376. 
3 
John Dewey, Democracy in Education (New York, 1935)> P» 292. 
U 
James H» McBunney and Kenneth G. Hance, Discussion in Human Affairs 
(New York, 1950), p. 56. 
A» S. Barr, W. H. Burton, and Leo Bruekner, Supervision (New York, 
19U7), p. 290. 
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activities, teaching procedures, diagnostic devices, and evaluative 
techniques. 
Provisions for democratic principles and practices refers to the 
suggested material included in the provisions for instruction that would 
most likely lead to the advancement of a democratic society. In this con¬ 
nection John Dewey states, "A society which provides for participation in 
its good for all of its members on equal terns and which secures flexible 
readjustments of institutions through interaction of different forms of 
associated life is in so far democratic 
Purpose of the Study.— The purpose of this study is to determine 
and identify answers to the following questions: 
1. To what extent does this document contain provisions for em¬ 
phasizing equality of opportunities? 
2. To what extent does this document provide for placing emphases 
on the guarantee of civil liberties? 
3. To what extent do the contents of this document imply full parti¬ 
cipation in the institutions of society by all of its members? 
U. To what extent do the contents of this document contain impli¬ 
cations for meeting the individual needs of the learners in the develop¬ 
ment of integrated personalities? 
5» To what extent do the provisions of this document tend to be 
authoritative? 
6. To what extent do the provisions of this document tend to limit 
the process of group dynamics? 
7. To what extent are inatiative and creativity encouraged or 
discouraged by the elements of this document? 
John Dewey, Democracy and Ecucation (New York, 1950), p. 220. 
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8. To what extent do the provisions of this document tend to be 
neither autocratic nor democratic? 
Source of Data»— Since the source of data for this study consists 
of the contents of the 19ü>0 Alabama Course of Study a brief structural 
analysis will here be given. A careful study of the table of contents and 
a page by page examination and study of the contents in the light of sug- 
1 2 
gestions by Barr, Burton and Bruekner, and L. Thomas Hopkins provided a 
basis for the following brief structural analysis based on chapter divisions 
and combinations of chapter divisions: 
Chapter I of the document contains the basic philosophy underlying 
the provisions and recommended materials included in it* 
Chapter II contains provisions for public relationships* 
Chapter III contains provisions and suggestions for meeting the need 
of individual learners* 
Chapter IV, V, VI, VII set forth the different recommended curriculum 
patterns• 
Chapters VIII, IX, and X give a detailed outline and discussion of 
the suggested curriculum contents* 
Research Method.— The method of research used in this study was a 
combination of the normative-survey and the casual-comparative methods 
with external and internal criticism, employing the documentary frequency 
technique. 
Of these methods Good, Barr, and Scates give the following explanation: 
 T  
A. S. Barr, W. H. Burton, and Leo Bruekner, Supervision (New York, 
19U7), p. Ulli. 
2 
L. Thomas Hopkins, Integration Its Meaning and Application (New 
York, 1937), p. 289. 
The compound objective normative-survey is applied to 
this method in order to suggest the two closely related aspects 
of this kind of study. The *ord "survey" indicates the 
gathering of data regarding current conditions. The word 
"normative" is used because surveys are frequently made for t&B 
purpose of ascertaining what is the normal or typical condition 
or practice. 
Of the casual-comparative method Good, Barr, and Scates state* 
The casual-comparative method of research seeks to establish 
casual relationship by comparing the circumstances associated 
with observed effects and by noting the factors present in those 
instances in which a given effect occurs or does not occur*^ 
Concerning the documentary frequency technique Good, Barr and Scates 
have the following to say: 
This type of normative-survey research, like historical 
research, deals with records which already exist* The present 
type of research, however, is definitely quantitative; it is 
not concerned with the general import of the existing documents, 
but with certain characteristics which can be identified and 
counted*3 
Relative to this type of study they further state: 
Documentary frequency studies represent a quantitative 
analysis of written or printed material by counting the fre¬ 
quency with which specified characteristics occur* The method 
has received extended use as a basic step in curriculum con¬ 
struction, through analyzing uses or goals, and errors or 
shortcomings. The method affords a survey of what is going on, 
or >hat has taken place, in the field of written and printed 
materials, much as the questionnaire does for information and 
attitudes which may not be expressed in writing*^ 
Categorization*— In order to be able to secure the frequencies of 
the appearance of certain characteristics of the data it was necessary 
to form a set of definite categories* 
 T  
G. V* Good, A. Barr, and Douglass E. Scates, Methodology of Educa¬ 
tional Research (New York, 19ÜL)» p* 289* 
2 
11 
The importance of the formation of categories in frequency studies 
is pointed out by Good, Barr, and Scates as follows: 
The chief technical problem of frequency studies is the 
formation of appropriate categories in which frequencies may 
be secured* 
The formation of appropriate categories is a rattier general 
characteristic of research* It is essentially a process of 
noting similarities and differences, delimiting concepts and 
fitting them into an integrating scheme.1 
For the purpose of categorization the contents of the document are 
arranged in divisions according to the ten chapter divisions as listed in 
the table of contents. Each chapter division is analyzed and studied 
paragraphically and each paragraph is classified accordingly as it is 
judged to be characteristically autocratic, democratic, or laissez-faire* 
The frequencies of the appearance of the paragraphs in the three above 
classifications are used as a basis for tabulation in order to determine 
the extent to which the contents contain implications for democratic prin¬ 
ciples and practices which is the objective of this study* 
This method of categorization is discussed by Good, aarr, and Scates 
as follows: 
Differentiation relates to the distinction between the 
categories; they should be different; they should not overlap; 
and the basis of differentiation should be clear and reasonably 
consistent* Homogeniety relates to the opposite characteristics 
of the classes* All of the cases which fall within any single 
category should be satisfactorily similar; that is they should 
possess enougi characteristics in common so that they belong 
together* In addition, the entire set of categories should 
possess enough common elements so that they can logically be 
regarded as belonging in the same series*^ 
The characteristics of the pictures found in the document are 
 1  
C* V. Good, A. S. Barr, and Douglas E. Scates, Methodology of Educa- 




determined by the nature of the statements accompanying them and their 
frequencies are tabulated with those of the chapter division in which 
they are found. 
Procedure.— The procedure followed in this study was according to 
the following steps: 
1. Explanation of the method of categorization. 
2. Establishment of criteria for determining the designated 
characteristics of the contents of the document through 
a survey of related literature. 
3. An analysis and classification of the contents of the docu¬ 
ment in the light of the established criteria* 
U. Tabulation of the frequencies of the appearances of the 
paragraphs containing the designated characteristics* 
5>* Summarization of the findings* 
6. Interpretation of the findings* 
7* General summarization and conclusion* 
Divisions of the Study»— The divisions of the study are as follows: 
1. Chapter I sets up the problem and the procedure to be followed 
in the solution. 
2* Chapter II discusses related literature and establishes 
criteria of democratic principles and practices. 
3* Chapter III gives an analysis of the contents of the document 
in terns of established criteria* 




Introductory Statement.— The literature and research pertinent to 
this study have been analysed and interpreted under the following three 
categories: 
1. Theories and opinions of recognized authorities in the 
field of curriculum development. 
2. Findings of researchers engaged in curriculum projects. 
3. Similar and related studies. 
Theories and Opinions of Recognized Authorities.— Much has been 
written by various authorities concerning the importance of democratic 
principles and practices in the American schools • 
Relevant to this point of view is the opinion of John P. Titynne, who 
states: 
In a word the democratic way of life which the experimen¬ 
talists idealize is a philosophical justification of that state 
of affairs in which men may work out their own destiny together, 
all far each, and each for all. The qualities of experience 
that such a state of affairs might make possible are the very 
qualities that the historical democratic movement in politics, 
in religion, business and industry, and education has always 
idealized. The progressive realization of the democratic way 
of life depends upon tae development of a democratic leadership 
in all the affairs of life.•• .The theory of democratic leader¬ 
ship in education thus becomes the ideal of educational 
experimentalism and its underlying philosophy.1 
L. Thomas Hopkins says, "The schools can teach democracy only as they 
become a democracy operating on, with, by, or through the beliefs which 
 Ï  
John P. Wÿnne, Philosophies of Education (New York, 19ii7), 
p. Ul6* 
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are basic to democratic living."^" 
Dr. James B. Conant was quoted in an article found in a magazine 
of recent date relative to democracy in schools as follows: 
That such schools (public schools) should be permitted 
and made even more democratic and comprehensive seems 
to me to be essential for the future of this republic.2 
The 19U9 yearbook of the National Association of Supervision and 
Curriculum Development contains the following paragraph in its intro¬ 
duction concerning democratic principles and practices in schools: 
Persons holding democratic values should also desire 
abundant opportunities for pupils in schools to experience 
the satisfaction coming from high level cooperation and 
exercise of self direction in both individual and group 
enterprises.3 
The following is an opinion advanced by J. G. Umstattd advocating 
democratic principles and practices in schools: 
The child and youth must be given a stake in the enter¬ 
prise. They must feel a part of it if their faith is to 
become deep seated and sincere. They will never feel a part 
of the great enterprise of democracy if approached through 
the autocratic method of indoctrination. The safer method 
resides in schools that have become veritable workshops of 
democracy by use of three general procedures: a study of the 
precepts or principles through which democracy operates, the 
exemplification of democratic human relations in all aspects 
of school life, and participation of pupils and teachers in 
democratic processes 
~%£T*'V "  
L. Thomas Hopkins, Interaction, the Democratic Process (Boston, 
19140» P* 13# 
2 
James B. Conant, "Education and liberty," Time Magazine, LX 
(April, 19S0), 26. 
3 
National Education Association, Association for Supervision and 
Curriculum Development, Toward Better Teaching, 19k9 Yearbook (Washington, 
D. C., 19U9). 
U 
J. G. Umstattd, Secondary School Teaching (new ed.j Boston, 19UU), 
p. 19. 
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The presenoe of autocraoy or authoritarianism is acknowledged by- 
most curriculum authorities. Barr, Burton, and Bruekner state that "autho¬ 
ritarian course writers often include naive verbalism upholding democracy 
that are flatly contradicted by the actualities written in the course."1 
This opinion is further advance by Ernest 0. Melby as follows: 
The lack of democracy in existing education is deep 
rooted. In the first place the system is selective in character- 
even competitively selective....We are for the most part in¬ 
tellectual aristocrates who in our behavior are authoritarian 
rather than democratic. In the seoond place the life of the 
school is authoritarian. We are thus in a dubious position of 
seeking to educate children for democracy by having them live 
in an autocratie setting.2 
L. Thomas Hopkins writes: 
The authoritarian conception of school administration began 
about 1900 with a unifying principle that the laissez-faire 
conception laoked....This was an attespted answer to the growing 
demand on the part of the public for more and better education 
to meet the increasing numbers of schools and growing enrollment.... 
After sufficient trial the authoritarian conception failed to 
produce creative individuals. The process was reshaped into 
the new growing conception of democracy.? 
Smith, Cressman, and Speer state the following: 
In the study of industrial and military organisation we 
find two basic principles: (l) a complete separation of plan¬ 
ning and performance, (2) a coup lately authoritarian pattern 
of human relationship....These principles pf organization 
have been too largely copied in education.^*- 
L. Thomas Hopkins further adds the following: 
 1  
A. S. Barr, W. H. Rirton, and Leo Bruekner, Supervision (seo. ed.j 
New York, 1947)# p* 5* 
2 
Ernest 0. Melby, "Authoritarianism," Clearing House (September, 1938)» 
p. 48. 
3 
L. Thomas Hopkins, Interaction, the Democratic Process (Boston, 1944)# 
p. 399. 
4 
Samuel Smith, Georee Cressman, and Robert Speer, Education and 
Society (New York, 1942), p. 217. 
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There is a wide spread influence of hidden philosophies 
which are not democratic. They represent traditional authori¬ 
tarianism some times at its worse, frequently at its best. 
But even at its best authoritarianism is not open nor flexible 
and fails to meet satisfactorily the suggested tests for 
oritioally formulated beliefs.* 
The conceptions of school administration which exist in 
Américain schools will be presented in three groups: (l) the 
laissez-faire, (2) the authoritarian, and (3) the democratic. 
Of these the authoritarian conception dominates practice in 
all types of schools and school systems and on all levels.2 
In view of historical analyses it seems reasonable to 
draw the conslusion that the school system as a whole is 
doing relatively little to promote the democratic way of life, 
and in all probabilities will continue to do little so long 
as it operates within the authoritarian ideas and organiza¬ 
tion which it inherited from the past.5 
William Bennie of Miami University inoludes the following statement 
in an article relevant to autooraoy in our Amerioan sohools* 
Although democracy has made an impression on the autooraoy 
of school administration, the road ahead is a long one, 
particularly insofar as the use of teachers to assist in 
forming staff policies is concerned. 
Ini discussing the laissez-faire conception as practiced in American 
schools, L. Thomas Hopkins states that "the laissez-faire conception of 
school administration began in early American schools and has persisted to 
the present time."^ 
Karl C. Garrison states that "the relationship between autocracy, demo¬ 
cracy, and complete individual freedom (laissez-faire) is poorly understood 
 
L. Thomas Hopkins, Interaction, the Democratic Process (Boston, 1914+.), 
p. 20k.  
2 
Ibid., p. 216. 
Ibid., p. 128. 
k 
William Bennie, "Are our Sohools Really Democratic?" Pie School 
Executive, LXX (March, 1951)» 57* 
 5  
L. Thomas Hopkins, Interaction, the Democratic Process, p. 391* 
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by the average counselor, teacher, and parent."* 
Eaoh of the three conceptions, democracy, autoeraoy, and laissez-faire 
has its distinguishing features. Charles Beard defines democracy as 
follows* 
When we concentrate our thoughts upon the experience in the 
United States we find six enduring elements now intertwined 
under the prevalent conceptions of democracy: popular government 
within a span of time, efficiency of function, sustaining eooncmy, 
civil liberty, appropriate education, and the spirit of humanity 
whioh lift3 men above the beast of the field and confers upon 
them moral rights and social duties. These six elements are in¬ 
separable parts of the whole. Neglect or failure of one imperils 
the future of all.2 
In the same connection Edgar Wesley states the following: 
In this chapter democracy has been defined (1) as a sooial 
philosophy based upon human being as ends, (2) as a sooial 
process of discussion and action, (3) as a form of government 
in which people determine the policies, (1+) as a system of , 
rights, and (5) as a system of duties and responsibilities. 
J. Russell Morris writes: 
Democracy cannot flourish in a classroom or a school which 
is organized autocratically under teacher or administrator 
domination. Democracy in a classroom requires a tolerant 
spirit whioh permits freedom of expression, which reoognizes 
and encourages individual differences and which respects the 
integrity of eaoh individual. Democracy in a school implies 
that the school offers, to its students an opportunity to parti¬ 
cipate in its affairs. 
William Bruce discusses the implications of democracy in education 
as follows: 
Most past educational objectives since 1918 can be 
 j- — 
Karl C. Garrison, Psychology of Adolescence (New York, 1951)# P» U56, 
2 
Charles Beard, "Elements of the Comoeption of Democracy," NBA 
Journal, XVIII (October, 1929)# 7.  5 
Edgar Wesley, Teaching the Social Studies (Boston, 19i|2), p. 250. 
I4. 
J. Russell Morris, "What sire the Characteristics of a Democratic School?" 
Bulletin of the National Association of Sohool Principals (October, 1952), 
P. 6I4. 
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interpreted in terms of either en authority-centered autocracy 
or a responsibility sharing democracy. Democracy implies that 
the social organization aims to widen continuously the area of 
common interest shared by all the members of the group. The 
permanent separation of any group into parts is anti-social, 
and anti-democratic.1 
Walter A. Anderson of New York University adds: 
Democratic group processes are based on the conviction that 
everyone who has a stake in a policy, a decision or a program 
should participate in making it. The following procedures are 
important to implement this concept in the schools: (l) pupil- 
teacher planning in classrooms to determine content and procedure 
and to evaluate work under way; (2) faculty participation in 
arriving at educational aims, policies, and programs for indi¬ 
vidual schools; (3) representation from all interested groups in 
system-wide policy making and planning; (4)glay participation in 
educational planning and program operation. 
Writing in the Nation's School Magazine, Jean D. Grambs gives the 
following opinion relative to democratic administrative relationship: 
We might define democratic administrative relationship as 
those that exist when the administrator considers himself as 
expert in oertain areas of school life, but calls upon the , 
faculty members to use their speoial abilities for joint planning.'’ 
Alice Miel distinguishes between theories of educational leadership as 
follows: 
Three theories of educational leadership: (l) the "Elete 
Theory," individuals elevated to leadership because of speci¬ 
alization in spite of many other incompetencies; (2) the 
laissez-faire theory whioh in a true sense is no leaderhsip 
at all and (3) the democratic theory which is twofold, (a) 
status leadership which comprises elected officials such as 
presidents,, ohairmen, etc., and (b) shared and emerging 
leadership.^ 
 j-  
William Bruce, Principles of Democratic Education (New York. 1939). 
p. 258. 
2 
Walter A. Anderson, "Demooratio Group Process - Key to Improvement,” 
The School Executive, LXX (April, 1951)» 54. 
5 
Jean D. Grambs, "Do Classroom Teachers Really Want Democratic 
Administration?" Schools, XLVI (November, 1950)» 4o. 
4  
Alice Miel, Changing the Curriculum, A Social Process (New York, 1946), 
P. 149.    
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In discussing different verities of educational leadership, Lowery W. 
Harding writes as follows: 
The democratic variety of educational leadership hears all 
evidence on each suggestion using an efficient parliamentary 
procedure, lotion may he proposed by interpreting democratic 
methods to mean allowing each person to report at his own 
convenience. 
If group action appears imminent a proposal may be divided 
into two parts. 1 oommittee may be appointed to study each 
part. Democratic leadership may announce that when the two 
committees make mutually favorable reports it will be safe to 
go ahead. And it will be. 
The autocratic variety of school takes a serious view of its 
responsibilities. Issues and proposals are faced squarely as they 
are presented. The first question is asked, ’’Will this work?” 
Such a question throws the burden of prodf on those making the 
proposal. Since they cannot demonstrate that it will work until 
allowed to try it, and responsible leadership oannot allow it 
to be tried until shown that the proposal will work, the situation 
is saved. The status quo is preserved. 
Indicating that those making proposals are responsible 
for them, the laissez-faire variety of educational leadership 
gives freedom to everyone to work out his problem - on his own 
initiative, of course. This policy sharply reduces the number 
of suggestions. Staff members may work to keep each other from 
trying anything new, for fear that it may spread. Jealousy 
and criticism take care of any remaining proposals.1 
Among the many theories of the democratic philosophy of education 
advanced by John Dewey the following is relevant to this study: 
The two elements in our criterion both point to democracy. 
The first signifies not only more numerous and more varied 
points of shared common interest, but greater reliance upon 
recognition of mutial interest as a factor in social oontrol. 
The second means not only freer interaction between social 
groups (once isolated so far as interaction could keep up a 
separation) but changed in social habit - its continuous read¬ 
justment through meeting the new situation produced by varied 
intercourse. And these two traits are precisely what characterize 
the democratically constituted society...a society which makes 
provision for participation in its good of all its members on 
equal terms and which secures flexible readjustment of its 
institutions through interaction of different forms of associated 
1 
Lowery W. Harding, "Twenty-one Varities of Educational Leadership," 
Educational Leadership, VI (February, 1949)» 299» 
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life is in so far democratic.* 
Smith, Cressman, and Speer further states 
Democracy is not a mere association of individuals whose 
purpose or acts are individualistic in the laissez-faire sense. 
It is not even primarily a form of government. It is an intelli¬ 
gent use of cooperative means for progressive attainment of 
significant personalities.^ 
In discussing the three fundamental conceptions of education treated 
in this study as autooracy, laissez-faire, and democracy John P. TUfynne 
expresses them as definite philosophies and concludes with the following 
paragraphsi 
...It is no more difficult to distinguish three theories of 
educational leadership than it is to distinguish three theories 
of other features of sohool practice. One kind of leaderhsip, 
which for convenience of discussion we may designate as the 
autocratic leadership....A second kind of leadership which may be 
designated as drifting leadership seems to be consistent with and 
implicit in other theories of the features of experience and school 
practices that we have designated as educational laissez-faire. 
A third kind of leadership designated as democratic leadership 
seems to be consistent with and implicit in still other theories 
of these same features that we have designated as educational 
experimentalism. 
...The authoritarian philosophy of education is exhibited 
in the theory of autocratic leadership just as it is exhibited 
in theories of other sohool practice. The autocratic leader has 
his own aims, policies, and programs. They embody the values 
which he prizes, the principles or procedures which he conceives 
as desirable, and the plans which he considers effective. They may 
reflect the implications of fixed standards derived from tradition, 
from recognized authorities...Such aims, policies, and programs 
may be acceptable or unacceptable to those who are expected to 
develop them. If acceptable, so much the better, but even if they 
are not they must nevertheless be accepted.* 
It seems to be logically implioit in the laissez-faire 
theory of certain other features of experience that have developed... 
In practice this kind of leadership assumes two forms. One type 
   
John Dewey, Democracy and Education (New York, 1935)» PP* 100» 115» 
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has onoe been autooratio to the extent that it has lost contact 
with reality and is no longer effective and has lapsed into a 
form of aimless drifting. The drifting theory assumes another 
form in those leaders who try to please everybody all the time 
and are entirely lacking in a definite policy or program. They 
are opposed to working out any long-range plans. They let things 
run along as custom and tradition seem to diotate. 
Democratic leadership seems to meet all requirements. The 
democratic leader, like the autooratio leader, has his definite 
aims, policies, and programs. But unlike the autocrat, he 
neither takes them ready made from those above nor tries to force 
them ready made on them below him. Like the drifter (laisses-faire) 
he wishes everybody to have his own purpose and plan, but unlike 
the drifter, he is not inclined to mistake immediate desires, 
wishes, and wants for aims derived through reflective considera¬ 
tion of alternative courses of action. Like the autocrat he makes 
definite plans and knows the direction in which he is going. But 
unlike the autocrat, his plans are flexible and elastic, capable of 
modification, not only periodically, but gradually as practical 
conditions change. 
The philosophy underlying the democratic type of leadership 
does Justice to the demand for system and order, which the auto¬ 
crats idealize, and it also respects the personality of the 
individual, whioh the laissez-faire idealize. But it is not a 
compromise between them; it is not a middle of the road position} 
it is another point of view. Its translation into practical 
programs and activities is the hope of the world. 
Benne and Muntyan discuss the democratic process in education as fol¬ 
lows: 
Some large measure of concerted action on the part of those 
responsible for any social function, public education, for 
example is necessary if the function is to be carried on effi¬ 
ciently and with a minimum of internal contradiction. That 
cooperation among teachers, administrators and students is 
essential to an efficiently operating school is so obvious that 
it needs no exposition. The way of attaining and maintaining 
common action, the ways of inducing people to work together are 
various. "Democratic deliberation" is one of these.1 2 
A comparatively new approach to the task of problem solving has gained 
wide acclaim by eurrioulum authorities. This approach is known as the 
group process which comprises a set of democratic principles and practices 
1 
John P. Hfynne, Philosophies of Education (New York, 1947)* pp. 414-15» 
2 
Kenneth G. Benne, and Bozidar Muntyan, Human delations in Curriculum 
Change (New York, 1951)» P» 294» 
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known as group dynamics. Milton J. Gold discusses the group process as 
followst 
Group process as a movement has run suoh a course in a 
briefer period than a decade. What was a few years ago a 
novelty has finally ceased to be a movement at all. It has 
became increasingly a way of working in group situâtions.... 
And a useful set of techniques for putting insight into 
praotioe. Attention to the group and the influence of being 
in a group have helped ourrioulum workers understand suoh a 
phenomenon as "Cultural lag."* 
The following statement is taken from a discussion by Edward A. Krug 
relative to the group process in democratic principles and practices: 
A second principle of democracy emphasises group and 
individual responsibility, cooperative aotion, and social con¬ 
cern. Obviously, citizens who hope to make a success of 
cooperative action need the skills of group discussion and 
group.planning. One way to learn these skills is to praotioe 
them. 
George Sharp advances the following opinion concerning group dynamics: 
As the' curriculum worker succeeds in developing the group 
atmosphere, insight will tend to develop. Hew perceptions of 
self will be glimpsed and new perceptions of the problem gained 
in an altering frame of reference.* 
Sharp finally deduces the following four hypotheses: 
(1) An individual acoepts new values as he accepts belong- 
ness in the group. 
(2) An individual tends to aooept new values as he accepts 
a new role. 
(3) As individuals accept new values through acceptance 
of a group and a new role, they rend to seek authority for the 
new values. 
(1+) New values have not been aooepted. fully until a person 
tries to gain their acceptance by others.*- 
1 
Milton J. Gold, "Group Process and the Curriculum," Educational 
Leadership, IX (January, 1952), 230, 
Edward Krug, Curriculum Planning (New York, 1950)» P» 195» 
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(New York, 1951), p. loY. 
Ibid., pp. 108-109. 
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One of the outstanding features of democratic principles and prac¬ 
tices in education is recognition of pupil needs in curriculum planning. 
In this connection Barr, Burton, and Bruekner write as follows: 
Three types of needs will be here considered* (l) the felt 
needs of pupils, (2) the needs of pupils considered important 
by adults, teachers and supervisors, administrators, parents, 
and other adult members of the community, and (3) the broad 
sooial needs of man and mankind....The curriculum may be said to 
be democratic in this respect to the extent that these needs are 
observed in curriculum planning. 
Louis E. Raths raises a series of questions relative to meeting the 
needs of the children as follows: 
Does the curriculum give children a chance to help in 
planning a number of activities in which they are engaged? 
Does it give children a chance to get some of their problems 
out into the open for examination and direction?...With suoh 
a ourrioulum as suggested by these questions you will be able 
to better meet the needs of the children. 
A group of eminent scholars in secondary education have reoently 
stated ten imperative needs of youth. They are as follows: (l) "to 
develop salable skills," (2) "good health and physical fitness," (3) 
"to understand the rights and duties of citizenship in a democracy," (4) 
"the significance of the family for individuals in society," (5) "how to 
purchase and use goods and services intelligently," (6) "to understand the 
main scientific facts ^concerning the nature of the world and of men," (7) 
"opportunities to develop an appreciation for music, literature, art, 
and nature," (8) "to be able to use their leisure time well and to budget 
it wisely," (9) "to develop respect for other persons and to be able to 
live and work cooperatively with others," (10) "to grow in their ability 
to think rationally, to express their thoughts clearly, and to read and 
1 
A. S. Barr, W. H. Burton, and Leo Bruekner, Supervision (New York, 1947)» 
p. 165.    
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Louis E. Raths, "Look at Your Curriculum," NEA Journal, XL (March, 
1951), p. 189. 
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listen with understanding."^- 
Aooording to Herrick "planning involves selecting and modifying 
ourrioulum plans to fit the needs of a particular school or distriot in & 
community. In discussing needs from the standpoint of the social studies 
John U. Michaelis statest 
There are many oommon needs of children whioh must be 
accommodated if learning is to be effective. Those needs have 
been classified in many ways. For purposes of discussion 
they may be considered as physical, personal, and sooial.... 
Finally eaoh child needs to achieve success In "working with 
others stud in carrying out important responsibilities so that 
feelings of belonging, security and prestige are engendered.* 
William W. ^attenberg concludes: 
In summary, then we can say that recognizing the needs of 
young people is probably the most important key to the im¬ 
provement of educational programs. This is true at all levels 
...the more that a school program meets youngster*s needs the 
more integrity it will have.4- 
Another fundamental principle of democracy is equality of opportunity. 
The following opinions are advanced by different authorities relative to 
the principles of equality of opportunity as implied in the democratic 
philosophy of education: 
Americans believe in democracy because it prevents a 
monoply of opportunity. Equality of opportunity for America*s 
children must be fostered, developed, and promoted in the 
school community. 
If schools are to equalize opportunity for all they must 
place children and adults in cooperative working relationship 
 r  
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where understanding of basic human needs beoome projects, not 
just words.1 
Edwards and Richey advance the following opinions: 
The answer to the question who shall be educated and in 
what degree, goes far in determining the instructional program 
in any educational system. If the education of the masses is 
oonfined to the rudiments plus a mediocum of vocational train¬ 
ing, and if secondary and higher institutions are designed for 
cultivation of an intellectual elite, the curriculum will be 
one thing. It will be something different, very different, 
where people are trying to realise the ideal of equal oppor¬ 
tunity for all, where each individual is guaranteed the right to 
achieve according to his capacity and effort and participate 
freely in the oommon enterprise of improving conditions under which 
men live. During the past half century and more, the American 
people have been making steady progress_in the realization of the 
ideal of equal educational opportunity.2 
Edwards and ^iohey continue: 
If citizens are to cooperate effectively in shaping and 
reshaping of their social institutions as carriers of value 
and policy, they must share a body of common knowledge and 
experience. 
In general the trend has been toward reorganization in 
harmony with the demooratio ideal of equal educational oppor¬ 
tunity. In the prooess all levels of education have been 
affected.2 
Smith, Grossman, and Speer make the following pertinent statements: 
Much of the greatness of America oan be attributed to the 
efforts to establish an equality of opportunity on the basis 
of the established laws of the land. Frequently, therefore, 
the most capable or shrewd, or fortunate members of any raoe 
have been able to achieve a fairly successful role in the com¬ 
munity. But discrimination has often become subtile and indirect 
instead of being openly acknowledged. For this reason our whole 
democratic system of living is in danger of internal decay. 
...Our federal courts in 1958» 1939» and 1940 upheld the 
legal rights of Negroes to equal educational opportunity. This 
category of rights guaranteed in the Fourteenth Amendment to the 
Constitution of the United States, has been supported in law, 
1 
Loring C. Halberstadt, "Education Must Provide Equality of Opportunity," 
The School Executive, LXX (January, 1951)» 37» 
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Order (Boston, 19473» p. 713• 
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but not in practice. If education is to be consistent with 
democratic principles and is to serve as an instrument of 
American democracy, teachers everywhere should participate 
aotively and unremittingly in the fight to provide equal educa¬ 
tional and social opportunity for all races and groups of the 
nation.* 
Smith, Cre8sman, and Speer further state: 
All children have a right to individual attention. Every 
teacher in every school is expected to give special attention 
to those pupils who need it. Whether a child be hard of 
hearing, suffering from visual defeots, crippled, subnormal 
or mentally superior, the teaoher must study and discern the 
needs of the individual. Guidance is not a matter of favor or 
charity, but a matter of children’s rights and requirements, and 
of teachers’ obligations. Our nation is dedicated to universal 
education on the basis of individual need and capacity as well 
as social democratic purpose.2 
Another essential of the eduoative process is inherent in the term 
creativity. The 1949 Yearbook of the National Association for Supervision 
and Curriculum Development contains the following statement: 
One of the major functions of a modern school is to foster 
creative self expression. Teachers are becoming increasingly 
aware of this responsibility. They are convinced that if a young 
person is to adjust effectively within our complex democratic 
society not only must his teachers be concerned with his physical 
and mental health and the acquisition of those skills whioh are 
prime necessities for his all round development, but they must also 
help him to become a creative individual - creative in his ap¬ 
proach to people, situations, problems, materials.* 
Relative to oreativity and problem solving McBurney and Hance have the 
following to say: 
A democratic society must seek for all people those methods 
of resolving personal and social problems whioh most completely 
and successfully bring their best knowledge, straight thinking 
Ï 1 
Samuel Smith, George R. Cressman, and Robert K. Speer, Education 
and Society (New York, 1942), pp. 112-13* 
2 
Ibid., pp. 341-2. 
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and creative imagination to bear on these problems.^ 
Creativeness is defined by John U. Miohaelis in the following lines: 
Creativeness can be viewed as a new or original response 
made by children in problem solving, use of materials, group 
action, construction, dramatio play* rhythm, the arts, and use 
of community resources.^ 
Findings of Currioulum Researchers.— It is believed by m£st authori¬ 
ties that one of the best methods of ascertaining the truth concerning an 
aotivity or a phenomenon is through a systematic study by one or more 
persons. In this connection Cook and Cook state that "the end of study 
x 
making is a picture of reality, a contribution to basio knowledge. 
The following is a summary of a report of the findings of an experi¬ 
mental study to determine the results of the application of three types 
of policies of leadership as reported by Luella Cole: 
An experiment to determine the reaction of boys working 
together in several small groups under autooratio, democratic 
sind laissez-faire policies.• .The reactions of the members of 
the vsirious clubs to the democratic and laissez-faire policies 
were quite uniform both the boys showed two distinctive types 
of reaction to domination. Same of the groups were submissive 
to their leader, and some were aggressive toward him and resented 
his domination. They showed the same attitude toward their acti¬ 
vities while those of the former two policies - democratic and 
laissez-faire - were contented, aggressive, and spent much time 
in play and discussion.^ 
Hilda Taba reports the findings of a study made by the research board 
for the Association for Supervision and Currioulum Development as follows: 
1 
James H. McBurney and K. 0. Hance, Discussion in Human Affairs (New 
York, 1950), p. 34. 
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Data gathered revealed the following: students needed more 
opportunity for social interaction, opportunities to make de¬ 
cisions together, to explore hcrvr other people felt, and to 
expand their skills in solving interpersonal conflicts. 
A summary by Elizabeth M. Bailey and Nell W, Glothlin of the results of 
a cooperative study by the Georgia Committee on Elementary Education at 
Indian Knoll School, Georgia, revealed the emerging of the following prin¬ 
ciples through the study in ourriculum plannings 
That all the people, parents, teachers, and children who 
are affected by the school program have a right to say what the 
school shall teach; that in a society which values the individual 
and puts faith in his ability to solve his problems sued partici¬ 
pate in the solution of his conmunity problems, school program 
must be concerned with providing problem-solving experience for 
the young; that youth and experience derive mutual benefits from 
working cooperatively at problems which ooneern them both; that 
the community is the logical source of problems which make up an 
important part of the school curriculum; that educational plan¬ 
ning is a never ending process and that the content of the 
curriculum is determined as parents, teachers, and children 
discover new problems and new resources for solving old 
problems.2 
Similar and Related Studies.— A survey of similar and related studies 
revealed several studies and projects in whioh the techniques and pro¬ 
cedures used in this study were employed. 
3 
Sadie Mae Watson made an analytical and comparative study of fourteen 
textbooks in American History recently published at that time, 1925 to 1935* 
and used in various schools. The problem in the study wa3 to make an 
1 
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analytical and comparative study of the fourteen textbooks in American 
history in the light of the stated objectives of the writer of the books. 
The purpose of the study was "to set forth by analysis and comparative 
evaluation to some degree, and emphasize the character of the contents 
of American history in curriculum along with recent rendss and development 
in the ohoiee of such historical material." The frequency technique 
was employed to evaluate the content of the fourteen textbooks. The 
frequenoy distribution of topical material was based upon the aotual 
oomputed spaoe devoted to each topic as categorised. Criteria for evalua¬ 
tion of the content of the fourteen textbooks were authoritative opinions 
and the best knowledge and Judgment of the author. Findings were expressed 
in terms of percentages of the total space Judged to be devoted to the 
various topics. It was concluded that there was very little variation in 
the amount of spaoe devoted to the different topics by American history 
textbook writers over the period of ten years in which fourteen history 
textbooks were written. 
A similar study was made by Sister Helene Du. S. S, Connolly? The 
stated aim of the study was to disoover to what extent certain selected 
high school Latin courses of study took cognizance of the ultimate ob¬ 
jective of Latin and what provisions they made fcr the attainment of those 
objectives. 
The principal source of data for the study were the General Report. 
Fart II. of the Classical Investigation. The Cardinal Principles of Educa¬ 
tion and six outstanding Latin Courses of Study. 
Ï 
Sister Helene Du S. S. Connolly, "An Analysis and an Evaluation of 
Certain Courses of Study in Secondary Latin School." Unpublished Master’s 
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The criteria for evaluating the content of the oourse of study 
consisted of a list of eight objectives based on the findings of the 
Classical Investigation, from committee reports in the Sixth Yearbook of 
the Department of Superintendence, and the United States Bureau of Educa¬ 
tion Bulletin enunciating the Cardinal Principles of Secondary Education, 
and from the writings of scholars and educators of national and inter¬ 
national repute. The courses of study were examined carefully with 
respect to the quality and quantity of the ultimate objectives prescribed 
for the several schools. 
The study revealed the following threefold application to educational 
procedure: (l) the grade placement of the ultimate objectives of secondary 
school Latin; (2) the extent at least in theory to which the recommenda¬ 
tion of the Classical Investigation had been accepted and (3) suggestion 
of the background necessary for present-day teachers of secondary school 
Latin. 
Recommendations included a further study directed toward discovery of 
pupils interest in terms of ultimate objectives and the most effective 
pupil activities for attainment of these objectives. 
John U. Hichaelis^ gives an account of an analysis of one hundred 
twenty courses of study drawn from different sections of the country. 
Thisistudy^vrde made with reference to the teaching of the social studies 
as provided in the three courses of study. 
Criteria of Democracy Derived from the Literature.— In the light of the 
above stated and implied opinions and theories gathered from authoritative 
sources relative to this problem the following objectives are set forth as 
Ï ' 
John U. Miohaelis, Social Studies for Children in a Democracy, 
(New York, 1950)# pp. 6-10, 
31 
criteria for analyzing and evaluating the content of the 1950 Alabama 
Course of Study: 
1* Provisions for democratic principles and practices place 
emphasis on equality of opportunity. 
2. Provisions for democratic principles and practices recognize 
the rights of the individual. 
3» Provisions for democratic principles and practices contain 
implications for meeting the individual needs of the learner. 
I4.. Provisions for democratic principles and practices imply full 
participation in the institutions of society by all of its members on 
equal terms. 
5. Provisions for democratic principles and practices eliminate 
autocratic authorianism. 
6. Provisions for democratic principles and practices do not 
limit the process of group dynamics. 
7. Provis ions for democratic principles and practices encourage 
initiative and creativity. 
8. Provisions for democratic principles lead to definite goals 
through mutual efforts 
CHAPTER III 
PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA 
Introductory Statement,— This chapter is devoted to a presentation 
and interpretation of the data derived from an analysis of the 1950 
Alabama Course of Study. The content of the 1950 Alabama Course of Study 
•was categorized according to the procedure of content analysis given 
on page 12 of Chapter I and in terms of the categories stated below: 
1. Philosophy 
2. Community Relationships 
3. Individual Needs 
J+. Curriculum Patterns 
5. Curriculum Contents 
All materials subsumed under these five major categories were analyzed 
and summarized under appropriate sub-headings of each major category. A 
detailed analysis was made of eaoh of the above stated divisions in terms 
of the eigjit objectives whioh constitute the criteria established and 
stated in Chapter II and restated below in condensed form. 
1. Emphasis on equality of opportunity. 
2. Recognition of the rights of individuals. 
3. Implications for full participation. 
1*.. Implications for meeting individual needs. 
5. Implications for elimination of autocratic authoritatianism. 
6. Promotion of group dynamics. 
7. Encouragement of initiative and creativity. 
8. Achievement of definite goals through mutual efforts. 
The method of categorization and the establishment of the analysis 
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and evaluation of the course of study were developed with the guidance 
and approval of Dr. R. 0. Johnson and Dr. E. C. Hamilton, Atlanta Uni- 
veristy, Atlanta, Georgia, and deemed by them to be adequate for the pur¬ 
pose of determining the characteristics of autocracy, democracy and laissez- 
faire as may be found in the content of the I95O Alabama Course of Study. 
The frequencies of the appearances of the eight different items listed 
in the criteria judged to be implied in the oontents of each division 
were tabulated and evaluated. 
It should be stated that the writer realizes the limitations of the 
technique employed in this procedure, but guided by the opinions and 
examples of others who have made similar studies he feel6 that reliability 
can be secured to the extent that valid conclusions may be reached. In 
a master’s thesis, a synopsis of which is given in Chapter II, Sister 
Helene Du S. S. Conolly discusses this point in the following lines: 
Data secured through tabulation of items are not always 
perfectly reliable, and consequently are open to oriticism 
however objective the data may appear to be. Difference of 
opinion invariably exists as to proper placement of many items 
seleoted for tabulation. However, as the purpose of this 
analysis is not to lay down canons for the assignment of items 
to their proper categories, but rather to discover the place 
the ultimate objectives occupy in the course of study being 
analyzed. 
Philosophy.— The first major division set fcrth in the categories 
was divided into four sub-topics as follows: 
1. Point of View 
2. The nature of society 
3. Educational purpose 
1 
Sister Helene Du S. S. Conolly, wAn Analysis and an Evaluation of 
Certain Courses of Study in Secondary Latin School.w Unpublished Master's 
Thesis, Teachers College, University of Cincinnati, Ohio, 1930» 
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I4.. The school in a democracy 
A brief summary contained under each sub-topic in the course of study, 
as outlined above, nra.3 made and a table drawn to show the results of the 
tabulated items as found by the detailed analysis* The first major divi¬ 
sion was processed according to the above stated procedure. A brief 
summary of tenets expressed in each of the sections dealing with Philosophy 
is presented below and in the pages which follow. 
1. Point of View.— Democracy is not imposed upon a people; it 
must be acquired. The ess ential function of the school is to develop 
individuals who can participate effectively in the various aspects of social 
life and contribute to general sooial inprovement. 
2. The Nature of Society.— Our democratic society in the United 
States is of vast preportions and manifests widespread economic and cultural 
ramifications extending to the most distant parts of the world. While the 
overall purpose and responsibility of education is identical throughout 
the nation, there are problems in Alabama which tend to be peculiar to the 
state and region. 
3. Educational Purpose.— Desirable and worthwhile purposes evolve 
from conditions and social ideals of society. Purposes are bas$d upon 
accepted values. Change and variety of values demand continuous evaluation 
and revision of purpose whioh are to duige the direction of educational 
practice. The classification of objectives developed by the Educational 
Policies Commission are recommended as one of the best ways of organising 
educational objectives. Briefly stated they are as follows* "Self- 
Realisation, Human Relationships, Economic Efficiency, and Civic Responsi¬ 
bility." 
k* The School in a Democracy.— The development of a clear understanding 
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of democracy is the responsibility of the school in a democracy. The 
school in a democracy is not primarily preparation for life, it is life 
that teaches through the medium of carefully planned experiences that 
are oritioally appraised and results carefully noted* 
Table I shows the results of the tabulation of the frequencies of 
the implications of autooraoy, democracy, and laissez-faire as found in 
a detailed analysis of the first major division of the categories* 
TABLE I 
NUMBER AND PERCENTAGE OF ITEMS* RELATED TO PHILOSOPHY 
JUDGED TO BE PREDOMINANTLY ORIENTED TOWARD 
AUTOCRACY, DEMOCRACY, AND LAISSEZ-FAIRE 
Philosophy: Sub-Topics Autocracy Democracy iaizzez-Faire 
Point of View 0 6 1 
The Nature of Sooiety 0 17 18 
Educational Purpose 0 5 2 
The School in a Democracy 0 20 3 
Totals 0 U8 2b 
Percentages 0 66.7  VL-JL  
♦ Items refers to paragraphs of the 1950 Alabama Course of Study* 
As indicated in Table I, a frequency tabulation of the first major 
division of the categories reveals that the philosophy of the 1950 Alabama 
Course of Study is 0 per cent autocratic, 66*7 per cent democratic, 
and 33*3 per oent laissez-faire in its provisions* 
Community Relationships»— The second major oategory, Community Re¬ 
lationships, was subdivided as follows: 
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1* School-Community Relationships 
2. Community Participation in the School Program 
3. School Participation in the Community 
1+. Educational Objectives 
5. Guides to School-Community Relationships 
6, Agencies of School-Community Relationships 
A brief summary of the content of each subdivision of the second 
major category was made. These summaries are presented and in the pages 
which follow. 
1. School-Community Relationships.— TSholesome school-community 
relationships exist when the school program is the result of cooperative 
planning on the part of teachers, pupils, and the lay people of the com¬ 
munity. A program developed with full participation of the community does 
not have to be "sold." It is the result of the pooling of the ideas and 
efforts. 
2. Community Participation in the Sohool Program.— The community will 
actively support a school program which it helps to formulate. Every per¬ 
son in the oonaounity is a potential souroe of ideas. Every one is a re¬ 
source who has worthwhile contributions to make to the school program. 
3» School Participation in the Community.— As a part of the community 
one of the chief functions of the sohool is to help beys and girls to be 
good citizens of the local, state, national, and world community. To do 
this both teachers and pupils must participate in the life of the community. 
I4.. Educational Objectives. — The desire to help bqys and girls to 
develop qualities which will enable them to participate in and contribute 
to society will call attention to problems of immediate and continuing 
interest. To attain the objectives of self-realization the child must be 
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educated as an individual; to develop good human relationships he must 
be educated to act as a member of his family and his community group; 
to achieve economic efficiency he must be an educated producer in the 
community; and to discharge oivio responsibility he must be an educated 
oitizen. 
5. Guides to Sohool and Community Relationships»— The following 
guides or principles are fundamental in developing and promoting desir¬ 
able school-community relationships: ...The school does not assume respon¬ 
sibility for community improvement. The richest qualities of learning 
come from school programs built on the experiences which boys and girls 
have had and are having at home and in the community. The homes, farms, 
factories, institutions, and all other resources are used for instructional 
purposes. 
6. Agencies of School-Community Relationships.— The sohool is in a 
position to utilise, supplement, and coordinate established community 
agencies. The following are some agencies that may be utilized by the 
school in developing a school-community program: professional organizations, 
civic organizations, cultural groups, youth groups, religious organiza¬ 
tions, welfare agenoies, and business, farm and labor organizations. 
Table 2 shows the results of an analysis of each of the subdivisions of 
the seoond major oategory as indicated in the foregoing summaries. 
An analysis of Table 2 revealed that in the light of the established 
criteria the second major oategory is 0 per cent autooratio, 82.5 per cent 
democrario, and 17*5 per cent laissfz-faire in its provisions. 
Individual Meeds.—The third major category, Individual Needs, was sub¬ 
divided as follows: 
1. Physical Needs 
2. Social Needs 
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TABLE 2 
NUMBER AND PERCENTAGE OF ITEMS RELATED TO COMMUNITY 
RELATIONSHIPS JUDGED TO BE PREDOMINANTLY ORIEN¬ 
TED TOWARD AUTOCRACY, DEMOCRACY, AND 
LAISSEZ-FAIRE 
Community Relationships: 
Sub-Topics Autocracy Democracy 
Laissez' 
Faire 
School-Community Relationships 0 k 3 
Community Participation in 
the Community 0 15 6 
School Participation in the 
Community 0 22 k 
Educational Objectives 0 18 1 
Guides to Sohool-Community 
Relationships 0 8 3 
Agencies of School Community 
Relationships 0 13 0 
Totals 0 80 17 
Percentages 0 82.5 17.5 
3* Emotional Needs 
U* Intellectual Needs 
5* Guidance Techniques 
Abrief summary of eaoh of the six subdivisions indicated above is given 
below and in the following pages* 
1* Physical Needs*— During the period of most rapid growth muoh 
attention needs to be given to food, rest, and types of activity. During 
the various stages of physical growth the child should be carefully 
guided into experiences and activities that provide for the varying needs 
of youth in its growth and developmental stages* 
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2. Social Needs»— Social maturity may be thought of in terms of the 
development of those characteristics essential for democratic living. 
Successful demooratio living calls for an individual who is sensitive 
to human values and social needs, who has concern for the common good, and 
who is willing to cooperate for the common welfare. Democratic guidanee 
should not be confused with laissez-faire guidanoe in whioh boys and 
girls are left on their own resources to do largely as they pleases. This 
type of guidance usually results in sooial regression rather than social 
development. 
3» Emotional Reeds.»- The study of the emotional development of boys 
and girls is very important because of the many tensions whioh face all 
people. There are also certain social needs whioh seem basic in our 
society and in our type of culture. Failure to meet these needs satis¬ 
factorily usually results in emotional difficulty and personal malad¬ 
justment. A list of emotional needs as compiled by leading authorities 
in education follows: psychological needs, affeotion and friendship, 
success, and self direction. 
4* Intellectual Needs.— Intelligence has been briefly defined as 
the ability of the individual to solve effectively his problems of living. 
The major aspects of intellectual development include the sense, preoeption, 
language, and reasoning. Opportunity should be provided by both parents 
and teachers for experiences that develop the various aspeots of intellec¬ 
tual development 
5. Guidanoe Techniques.— Skills in studying and interpreting be¬ 
havior develop gradually as the teacher works with the pupils, consciously 
observes their behavior, kBeps and uses simple records, and studies 
literature in the field of human development. Techniques must be used 
wisely against a background of psychology, education, sociology, and 
experience* The teacher must have a sincere belief in democracy. Some 
importance guidance techniques are observation, interviews, autobiogra¬ 
phies, home and community contacts, creative writing and art, tests, 
cumulative records, case studies, and faculties studies* 
The number and percentage of the implications of the characteristics 
of autocracy, democracy, and laissez-faire as found in the analyses and 
evaluations of each of the subdivisions summarized above is shown in 
Table 3* 
TABLE 3 
NUMBER AND PERCENTAGE OF ITEMS RELATED TO INDIVIDUAL 
NEEDS JUDGED TO BE PREDOMINANTLY ORIENTED 
TOWARD AUTOCRACY, DEMOCRACY, AND 
LAISSEZ-FAIRE 
Individual Needs:Sub-Topics Autocracy Democracy 
Laissez* 
Faire 
Physical Needs 0 7 10 
Social Needs 0 23 7 
Emotional Needs 0 17 5 
Intellectual Needs 0 5 16 
Guidanoe Techniques 0 17 
Totals 0 69 52 
Percentages 0 57 1+5 
An analysis of Table 3 revealed that the third major category is 0 
per cent autocratic, 57 per cent democratic, and U3 per cent laissez- 
faire in its provisions according to the established oriteria used for 
evaluation. While there are considerable evidences of laissez-faire and 
predominance of democratic implications there was found no indication of 
autocracy so far as could be judged by the writer in the light of the 
established criteria. 
Currioulum Patterns.-- The writer found it to be convenient to group 
Chapters V, VI and VII of the I95O Alabama Course of Study into one major 
division in the categorisation under the heading of Currioulum Patterns. 
This fourth major division was then broken down into five sub¬ 
topics as shown in the outline which follows. 
1. Administrative and Organizational Principles 
2. The Subject Matter Currioulum Plan 
3. The Modified Subject Matter Plan 
i+. The Basic Sooial Program 
5. The Core Curriculum Program 
A brief summary and explanation of the provisions contained in each 
subdivision or sub-topic of Curriculum Patterns is given below and in 
the pages which follow. 
1. Administrative and Organizational Principles.— The chief purpose 
of school organization and administration is to bring about conditions 
under which the most effective teaching and learning may take place. Any 
plan of organization which becomes an end in itself and sets up a rigid 
pattern into which teachers and pupils are forced to fit will hinder 
ratherr than proaaote< good teaching. The various aspeots of school organi¬ 
zation and administration such as daily schedules for both pupils and 
teachers, classification and grouping of pupils, promotions, and reoords 
and reports should be developed in terms of principles underlying human 
growth and development and democratic living. 
2. The Subject Matter Plan.— The traditional plan of subject matter 
organization is an outlined program of studies based on textbook material 
arranged according to a atriot scale of grading and departmentalization. 
The elementary department offers no alternatives. The secondary division 
provides a list of required subjects and a group of subjects known as 
eleotives from which pupils may choose special inter«st pursuits. Credits 
toward graduation are given on the basis of the length and number of per¬ 
iods of recitation per week and the quality of work done by the pupil. 
Textbooks probably are the most valuable source of information and 
instructional material because of the resources they plaoe in the hands of 
teachers and pupils for solving problems, obtaining information, mastering 
skills, and detemining courses of action. However, textbooks are not 
used at their best when they become the sole souroe of instructional 
materials in a classroom. 
3. The Modified Subject Matter Plan.-- The modified subjeot matter 
organization provides for the groujAng of several subjects so that they 
may be taught by one teacher* This arrangement by groups of subjects is 
made in order to avoid extensive departmentalization and to afford a better 
organization for seeing, planning, guiding, and carrying on as a whole the 
program for each class of pupils. After groupings are made and blocks of 
time provided in the soheduls, teachers with the help of principals and 
supervisors will develop their own program and instructional arrangements, 
collaborating with other teachers of the pupils. 
I4., The Basio Social Program.— The basic social program offered at 
the elementary level is built around the basic socializing experiences 
which boys and girls have in school. Approximately one-third of the daily 
program is allotted to socializing group experiences which boys and girls 
have in school, and which help the children to grow in understanding of 
their physleal and social environment and themselves in relation to this 
environment. Haw such a program should be worked out at different grade 
levels will depend upon a number of factors including the age and maturity 
of the children, the nature of the total school program at the particular 
grade level, and problems and conditions of the particular school involved, 
5« The Core Curriculum,-- The core currioulum program at the secon¬ 
dary level is built around the basic socializing experiences which boys 
and girls at that level just as the basic social program functions at the 
elementary level. In the core curriculum type of organization major im¬ 
portance is attaohed to that part of the program which is common to all 
pupils, and which is designed to help pupils make adjustment to their social 
and physical environment. 
The scope and activities of the core currioulum vary as the total 
school program varies and as conditions and needs suggest. The number of 
teachers, their qualifications, and speoial contributions they may make; 
and the subjects or areas pursued in speoial fields including électives 
sure important elements in determining the character of the core program. 
The oore currioulum consists of the following three phases* (1) 
activities under the supervision of one or more teacher, (2) the basic 
socializing experiences, and (3) unbroken periods ranging in length from 
one and a half hours to three hours. Courses are selected on the basis of 
their relationship to the oore activities and the needs and speoial in¬ 
terests of the pupils. 
As indicated in Table I4. the division captioned Currioulum Patterns 
was found to be non-autooratio, 70.2 per cent democratic, and 29,8 per 
cent laissez-faire. According to the above findings it seems evident that 
the recommended ourrioulum patterns are predominantly democratic in their 
provisions, 
Currioulum Content.— The final three chapters of the 1950 Alabama 
Course of Study deal with the recommended ourrioulum content and were 
categorised into one major dividion and sub-divided as follows: 
1. The skills 
2. Creative Activities 
3. Physical Activities 
U. Speoial Interests 
A brief summary of each of the above subdivisions is presented below 
and in the pages which follow. 
TABLE U. 
NUMBER AND PERCENTAGE OF ITEMS RELATED TO CURRICULUM 
PATTERNS JUDGED TO BE PREDOMINANTLY ORIENTED 







Administrative and Organi¬ 
zational Principles 0 69 22 
The Subject Matter Plan 0 64 2k 
The Modified Subject 
Matter Plein 0 35 12 
The Basic Social Program 0 hi 36 
The Core Currioulum 0 25 8 
Totals 0 21+0 102 
Percentages 0 70.2 29.8 
1. The Skills.— Necessary skills inorease both in number and 
complexity as boys and girls grow and develop. In the development of any 
skill whether it be reading, spelling, critical thinking or personal 
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relationships, it is best done through use in meaningful situations. Eaoh 
of the language arts, reading, listening, speaking, writing, and spelling, 
oan be clearly defined in terms of communication between persons. The 
basis of democracy is the ability of each individual to make wise deci¬ 
sions. This involves critioal thinking. Confutation is a tool for 
working, a means to an end, a way of attacking problems and arriving at 
solutions. Work study skills are necessary for successful learning. 
They include all of the processes involved in learning. Development of 
skills contributes to emotional stability, initiative, cooperation, and 
a sense of responsibility as well as motor competence all of which are 
ess ential to the growth of a democratic personality. 
2. Creative Activities.— If boys and girls are to adjust themselves 
effectively within our conplex democratic sooiety their teaching must be 
concerned not only with their physical and mental health but must help 
them to become creative individuals. Creativity involves observation, 
exploration, experimentalon, and analysis* These abilities and qualities 
are organized into concepts and interpreted through the medium of arts, 
music, literature and physical activities. Creative speech activities 
include conversation and discussion, dramatization and choral reading. 
An art experience to be significant must be creative. Wuality in art 
as a value is the result of freedom to express or oreate and not copying 
or tracing. All music activities should be approached in a creative 
spirit. A song is re-created each time it is sung. Experience in composing 
a song gives music a different significance. The composer gains a feeling 
of possession. 
3, Physical Activities.— Physical aotivity is an inport ant phase of 
normal, wholesome life of the child, youth, and adult. It contributes 
to emotional, intellectual, and social growth as well as to physioal 
development, and is a means of promoting the development of whole sane 
attitudes* The "bodily activities which must go on continually are 
rhythmatio. The school must strive consciously to provide activities 
which meet the physioal needs of individuals. 
Effective participation in any sport or game requires skill. The 
sohool which provides opportunities and guidance for the development of the 
skills necessary to the enjoyment of sports and games has made a real con¬ 
tribution to society. Extreme care and guidance should be provided for 
adolescent boys and girls in order that sports might be made a worthwhile 
program. 
I).. Speoial Interests.— All boys and girls should have opportunities 
to pursue their speoial interests. Special interests may lead to voca¬ 
tional choice, a worthwhile leisure time activity, an opportunity for 
social contact with others of similar interests. The ways in which speoial 
interests may be provided for vary according to the age levels and the 
degrees of maturity of the bqys and girls. A good program of speoial in¬ 
terests depends upon a sound guidance program. 
Most speoial interest activities are classed as electives. Skills are 
emphasised as they relate to the type and choice of special interest 
activity. All speoial interest activities should be purposeful and lead to 
some definite objective in the life of the individual* Courses in voca¬ 
tional trades and industrial education, including diversified occupations, 
should assist persons in the intelligent selection of an occupation or a 
new employment in whioh they can make the greatest contribution to them¬ 
selves, to their families, and to the communities in which they live. 
Two branches of special interest that should provide valuable to bqys 
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and girls are diversified occupations and distributive education. The 
courses in diversified occupations consists of planned supervised work 
experience on an actual job, related study of the actual problems of the 
job and instruction in technical information correlated with the work ex¬ 
perience. Distributive education aims to give boys and girls opportunities 
to study the problems of distributive occupations such as advertising, 
and selling. Special courses in English and mathematics provide opportuni¬ 
ties for boys and girls to get acquainted with the techniques of distri¬ 
butive occupations. Some of the purposes of distributive education are to 
show the importance of these occupations to sooiety, to develop skilled 
methods in the distributive process, and to show the dignity of work and 
to raise the work of distributive oooupations to a higher scale through 
stimulation of the growth of knowledge and the accomplishment in those 
occupations. 
Table 5 shows the results of a detailed analysis and evaluation of the 
major divisions summarized above. 
Table 5 shows that according to the analysis and evaluation in the 
light of the established criteria the content of the major division 
are 65 per cent democratic and 35 Per cent laissez-faire in their provi¬ 
sions, with no conclusive evidence of autocracy. 
In the light of the above findings it may be assumed that this major 
division is pred«minantly democratic in its provisions. 
TABLE 5 
NUMBER AND PERCENTAGE OF ITEMS RELATED TO CURRICULUM 
CONTENT JUDGED TO BE ORIENTED PREDOMINANTLY TO¬ 
WARD AUTOCRACY, DEMOCRACY, AND LAISSEZ- 
FAIRE 
Curriculum Content: 
Sub-Topics Autocracy Democracy Laissez-Faire 
The Skills 0 80 25 
Creative Activities 0 1*0 30 
Physical Activities 0 36 20 
Special Interest 0 63 1*3 
Totals 0 219 118 
Percentages 0 65 35 
CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Prefatory Statement,-» The problem involved in this study was to make 
an analytical and evaluative study of the 1950 Alabama Course of Study 
with special reference to its provisions for democratic principles and 
practices* This was an attempt to study one part of the curriculum as 
proposed by the Alabama State Department of Education for the public schools 
of the state* Authorities recognise a study of a given curriculum may be 
approached in either of two ways; namely, (1) observation of a given cur¬ 
riculum in operation or (2) analysis of the documents made available far 
teachers such as courses of study, source units, guides to child develop¬ 
ment, ourriculum records of various types, bulletins on innumerable 
individual topics and problems. This study utilised the seoond approach 
which was an analysis of the documents made available for teachers. Since 
courses of study constitute the chief type, of documents made available 
for teachers in the State of Alabama, the 1950 Alabama Course of Study 
provided a suitable subject for this type of study. 
This type of study is appropriate at this time in view of the enphases 
that are placed on the importance of the public sohools in the preserva¬ 
tion of democracy. The point of view or underlying philosophy stated in 
the preface of the document used as the subject of this study emphasizes 
the role of the school in the promotion of democracy and the necessity of 
the school itself being democratic in order to perform its function in our 
sooiety. This study attempts to test the validity of the olaim made in 
the point of view by determining whether there is consistency between the 
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point of view expressed and the remainder of the content of the document. 
Purpose of Study.— The purpose of this study was to determine the 
extent which the principles and practices recommended in the 1950 Alabama 
Course of Study are oriented toward and expressive of the tenets of 
demooraoy. Specifically, the purpose of this study was to determine the 
extent this document meets the following criteria* 
1. Provisions for democratic principles and practices place 
emphasis on equality of opportunity. 
2. Provisions for democratic principles and practices recognise 
the rights of the individual. 
3. Provisions for democratic principles and practices contain 
implications for meeting the individual needs of the 
learner. 
1+. Provision for democratic principles and practices imply 
full participation in the institutions of sooiety on 
equal terms. 
5. Provisions for democratic principles and practices 
eliminate autocratic authoritarianism. 
6. Provisions for democratic principles and practices do not 
limit the process of group dynamics. 
7. Provisions for democratic principles and practices 
encourage initiative and creativity. 
8. Provisions for democratic principles and practices lead 
to definite goals through mutual efforts. 
Research Method and Procedual Steps.— The researoh method used was a 
combination of the normative-survey and the casual-comparative methods, 
ençlcying the techniques of internal and external criticism and 
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documentary frequency. 
The prooedual steps employed included: 
1. Division of the content of the dooument into five major divisions; 
namely, philosophy, community relationships, individual needs, 
curriculum patterns, and curriculum content. 
2. Establishment of oriteria for determining the generally acoepted 
characteristics of democracy, autooraoy, and laissez-faire 
through a careful survey of the literature. 
3. Analysis and classification of the content of the document in 
light of the established criteria. 
U* Tabulation of the frequencies of the appearance of the 
paragraphs which were predominantly and consistently ex¬ 
pressive of the characteristics of one of the three approaches 
and philosophical views. 
5. Summarization of the findings. 
6. Interpretation of the findings. 
7. General summarization and conclusions. 
Divisions of the Study.— The divisions of the study are as follows: 
1. Chapter I sets up the problem and the procedure to be followed 
in the solution. 
2. Chapter II discusses related literature and establishes 
oriteria of democratic principles and practices. 
3. Chapter III gives an analysis of the content of the document 
in terms of established criteria. 
1+. Chapter IV contains a summary of the findings, conclusions 
drawn, and recommendations. 
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TABLE 6 
SUMMARY TABLE SHOTTING NUMBER AND PERCENTAGES, BY MAJOR 
DIVISIONS, OF ITEMS OF THE I95O ALABAMA COURSE OF 
STUDY MUCH ARE PREDOMINANTLY OR LIMED WAKS' 
ÏUTOCRACY, DEMOCRACY, AND LAISSEZ-FAIRE 
Major Divisions 
Autooraoy Democracy Laissez-Faire 
.Number 
of Items 




Philosophy 0 0 66.7 2k 33.5 
Community Relation- 
ships 0 0 80 82.5 17 17.5 
Individual Needs 0 0 69 57.0 52 43.0 
Currioulum 
Patterns 0 0 2k0 70.2 102 29.8 
Curriculum 
Contents 0 0 219 65.0 118 35.0 
Totals 0 0 656 67.8 515 32.2 
The summary of the totals of the tabulated items of each major divi¬ 
sion implying the characteristics of autoor&cy, democracy, and laissez- 
faire according to the c riteria established for the purpose of analyzing 
and evaluating the content of the course of study yielded the following 
results: Philosophy, no autocratie items, forty-eight democratic items, 
and twenty-three laissez-faire itemsj Community Relationships, no autocratic 
items, eighty democratic items, and seventeen laissez-faire items) 
Individual Needs, no autocratic items, sixty-nine democratic items, and 
fifty-two laissez-faire items) Currioulum Patterns, no autocratic items, 
two hundred forty democra tio items, and one hundred two laissez-faire 
items) Currioulum Contents, no autocratic items, two hundred nineteen demo¬ 
cratic items, and one hundred eighteen laissez-faire items* There was a 
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total of six hundred fifty-six items implying democracy comprising 67»Q 
per cent of the total, three hundred twelve items implying laissez-faire 
and comprising 32,2 per cent of the total, and no items implying auto¬ 
cracy. 
Conclusions,— Based on the findings and calculations presented the 
writer feels safe in concluding that according to the established criteria 
and the approved method of procedure used in making this study, that 
the 1950 Alabama Course of Study is predominantly democratic in its pro¬ 
visions for principles and practices. 
The laissez-faire as revealed by the findings of the s tudy is far too 
great and presents an eminent danger that theoretically and practically 
the provisions for democracy may be rendered ineffective by the process 
of cancellation or by the process of substitution. 
Implications and Recommendations,— Realizing the limitations of the 
method and procedures used in this study and the extenuating circumstan¬ 
ces surrounding education in the State of Alabama, the writer is of the 
opinion that the problem approached in this study should be further ex¬ 
plored. 
Since an evaluative study of a given curriculum may be approached in 
either of two ways, id. est., evaluation based uponj (l) observation of 
a given curriculum in operation, and (2) analysis of the documents made 
available for the teachers suoh as courses of study, source units, and 
other forms of guidesj and, since most authorities recommend more than 
one approach to the study of a curriculum a clear duplication is that 
other studies using other approaches should give further insight into the 
consistency of the Alabama school curriculum with reference to democratic 
principles and practices. It is, therefore, recommended that other 
3k 
studies be made using other approaches* 
Some such studies have been made in the past on both regional and state 
level which have revealed facts relative to educational practices by 
schools that are contrary to their stated philosophical positions and 
also the finding of this study. In various studies of educational prac¬ 
tices relative to Negroes in the State of Alabama, conclusion has been 
reached that the peouliar and complicated situation by which the diversion 
of school funds from Negro children in the Blaok Belt retarded education 
generally elsewhere in the state and so affect again by this curious 
indirection, the education of Negro children in other sections. 
This is a clear illustration of the effects of the laissez-faire 
attitude on the part of state authorities relative to the expenditure 
of school funds by local boards. This is a crucial point in educational 
administration because of the fact that the expenditure of school funds 
largely determine both the quantity and the quality of the curriculum. 
The writer recommends that a further study be made of the Alabama 
school curriculum in aotion with a view to determining to what extent the 
preponderance of provisions for democratic principles and practices found 
in the 195° Alabama Course of Study are being implemented by aotion in 
the acceleration of the trend toward improvement. 
It is further recommended that the incidence of laissez-faire as re¬ 
vealed in this study be diminished and that of democracy be implemented 
through action. 
The writer finally recommends that all persons concerned with the edu¬ 
cative process on a local, state, or national level give some study to 
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